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Determination of a Disability

* At the conclusion of the meeting, the team
determines that a student does or does not
have a disability.

12/15/10

Determination of a Disability

* The Jefferson multidisciplinary team has determined
that John’s educational needs are not due to a
disability under IDEA. His seizure disorder may require
accommodations to help him be successful in school

* The Page multidisciplinary team has determined that
Sue has a specific learning disability in the area of
Math computation. This will impact her performance
in the classroom by making it very difficult for her to
complete classroom assignments and perform at the
same level as her peers.

Determination of a Disability

* The Buffalo multidisciplinary team has
determined that Joe has a disability under
IDEA in the area of mental retardation. This
will impact all areas of educational
performance.
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Integrated Written Assessment Report

Student Name Date of Birth Grade Current Date
Jeff Jones 3/31/1997 Fourth Grade 1/27/2009

Please write your integrated written assessment report here.

The Jefferson Multidisciplinary Team has determined that Jeff has a specific
learning disability in the area of reading fluency and comprehension. This
will impact Jeff’s performance in all academic areas by making it difficult for
him to read, comprehend and complete classroom assignments at the same
level as his peers.

When observed oral reading in the 4" grade reading class, Jeff struggled to
read fluently. When questioned about the story during class time and during

seatwork, Jeff was able to respond to 1 of 5 questions correctly.

Cont.

12/15/10

Jeff’s parents report that he spends two or more hours every evening on
homework. He is easily frustrated and wants to know if every answer is
correct before proceeding to the next question or problem. Mrs. Smith, the
fourth grade teacher reports that though Jeff is willing to ready orally, it is
painful to listen to him struggle to pronounce words. His ability to answer
questions about a particular topic is poor. He doesn’t remember the names
of the characters in a story that he just read. A report from Dr. Jones
indicated that Jeff has symptoms of ADHD. He is recommending a trial run of
medication. However, neither Jeff’s parents nor his classroom teacher sees
any evidence of hyperactivity.

Some concern has been expressed over Jeff’s most recent physical
examination. He has gained a tremendous amount of weight during the past
year. While it doesn’t appear that there are major issues at this time, Jeff’s
parents are taking him to a nutritionist who will be making recommendations
regarding diet and exercise.

All assessments were administered by qualified personnel and should be
considered valid for the determination of educational services.

Does the student have a disability according to the ND Guidelines? Yes [ No

Check here that the Multidisciplinary team has considered that the child’s disability is
not due to lack of instruction in reading or math and/or limited English proficiency.

Primary Disability: Specific Learning Disabilities  Secondary Disabili

Supporting Documentation for SLD

The information in this report establishes:

1.The student does not achieve adequately for his age or to meet state-approved grade-
level standards in one or more of the following areas when provided with learning
experiences and instruction appropriate for his age or state-approved grade-level
standards:

[ oral Expression [liistening Comprehension  [Written Expression
Basic Reading Skill 'ieading Fluency .Zeading Comprehension
[] Mathematics Calculation [ ]Mathematics Problem Solving

2. lhe student does not make sufficient progress to meet age or state-approved grade-
level standards in one or more of the 8 areas above when using a process based on the
student’s response to scientific, research-based intervention:
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Teleconference PD
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Topic: PLAAFP
Present Levels of Academic
Achievement and Functional

Performance
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NDDPI Guidelines
based on 300.320 federal register

«» Answers the question: “What do we know about the
student?”

«» Summary sketch that is a unique and individual
pattern of functioning

«»Describes how the disability affects involvement/
progress in general education curriculum (school
age)

«»Describes how the disability affects involvement/
progress in appropriate activities (preschool)

Federal definition:
special education

“The term ‘special education’ means specially
designed instruction, at no cost to parents, to
meet the unique needs of a child with a
disability.”

Clearly state the need for something unique, specially-designed, different
because of the disability,

o

%

Clearly state: student receives service(s)—in or out of the general
education classroom—different from peers and BECAUSE of his/her
disability

Consider whether helping with homework or “tutoring” meets the
definition of “specially designed instruction” If so, be descriptive in stating
how.

*

o
o
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Identifying Information

It has to go somewhere!

Cognitive “box” on Tienet:

Initial: “Name has recently been evaluated and identified as a student with
(learning disabilities), (speech-language impairment), (autism), (mental
handicap), (whatever). If LD, name the area—one of the 8.

Annual: “Name has been receiving special education services for the past ___
years. He/She has a disability in the area of (one of the categories).

If related services are provided, these could be listed here also.

12/15/10

Other cognitive information

QO Could refer to formal assessment: “Evaluations indicate that ___
functions in the (average, high average, low average, mentally
handicapped) range of cognitive ability.”

O Must refer to classroom performance in the areas of memory, attention,
understanding of concepts, problem solving, processing information: “The
classroom teacher states that ____ listens well and is able to follow group
directions.” “The classroom teacher states that ____listens well to
directions but frequently needs them repeated to her/him individually.”
“The classroom teacher reports that _____ seems to process information
more slowly than grade peers, and that he/she takes more time to initiate
tasks after directions are given.

More cognitive information

O Must refer to parent input (in this area as well as other areas in PLAAFP):
“The parent states that ____has difficulty following through on assigned
chores at home, and needs to be reminded daily.” “The parent states that
____was slow to develop speech and motor skills.”

QO Could refer to how this impacts academic or behavioral performance (if it
does): “ ’s difficulty with information processing affects his/her
academic work in all content areas because he/she needs additional time.”
“___’sdifficulty with problem-solving will impact his/her independent
work in content areas which have abstract concepts. More concrete
presentations of the concepts will be needed.”

QO For MH students, the cognitive area will likely have more information than
it would for the other categorical areas.
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Academic Performance

o

Always begin a statement of the impact of the disability on academics. If
there’s no impact, it would be difficult to find the student eligible.

o LD: “___ ’scurrent reading fluency level is (grade level, wrc/minute, text
level that everyone understands, etc) which is significantly below the
expectations for his/her grade placement. Therefore, all classes where
reading is a requirement may be difficult. “

Elaborate on these classes and the specific effects of the low reading:
reading directions, doing independent seat work, completing homework,
taking tests, etc.

o

o Be sure to mention academic areas of strength also: “ has excellent
reasoning skills and understands math concepts at or above his grade level

peers. is an excellent listener in class and uses his/her time wisely.”

Academic Performance

o Always begin a statement of the impact of the disability on academics. If
there’s no impact, it would be difficult to find the student eligible.

o ED: ___ demonstrates classroom behaviors that impact his/her ability to
attend to the teacher, to listen to and follow through on directions, and to
complete independent work in some classroom environments.”

o ED: “____ has adiagnosis of depression and frequently (at least twice/
week) has episodes of extreme anxiety. During these episodes, he/she has
difficulty with attention in class and he/she is often unable to initiate and/
or follow through on tasks. He/she withdraws into him/herself and is
unable to perform even though he/she is academically able to complete
the work.

More ED

o Describe these behaviors : stay seated for more than 10 minutes at a time,
listening when the teacher addresses the whole group, getting started
after directions are given, moving from one problem to another w/o
guidance, talking to neighbor continuously, constant need to move,
withdraws and won't respond to peers or adults, cries, wrings hands or
displays other nervous movements, etc.

o Describe strength areas: has excellent reading skills and enjoys
reading. Independent reading time is a good motivator for appropriate

behavior during seat work time.” appears to enjoy cooperative
learning groups, and contributes well to the discussion and work in these
settings.
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Academic Performance

Always begin a statement of the impact of the disability on academics. If
there’s no impact, it would be difficult to find the student eligible.
Autism: “, ”s disability in the area of autism affects his/her social
interactions with peers and adults. This has an impact on classroom
performance with regard to attending to and responding to the teacher,
working in cooperative learning groups, inappropriate verbalizations.”
Then elaborate as needed Identify strengths.

SI: “___ ’sinability to correctly produce the /r/ and /I/ sounds affects his/
her oral reading fluency and thus, comprehension.” It may be that all
other academic areas are fine; state this. It may be that other areas are
affected; if so, state them. Identify strengths.

MH: “___ ’slow cognitive ability affects all areas of academics. Reading,
math and language are all delayed. More functional and concrete
instruction and outcomes will need to be provided.” Identify strengths.

12/15/10

Communicative Status

If Sl, this will likely contain more information than for other categories.

Be sure to use terms that specify the areas that impact. Rather than using
“receptive language” as a descriptor, use, “has difficulty with hearing and
understanding grade-level content vocabulary” Rather than using
“expressive language as a descriptor, use, “is unable to speak the words
he/she is thinking,” or “may understand the classroom vocabulary
internally, but is unable to talk about this with appropriate words.”

If this is primarily language-based, rather than articulation, indicate how
this would affect reading in content areas, math vocabulary, etc.

If this is a “social” language issue (autism, MH), indicate the effects: “may
seem to use rude language, but doesn’t understand that it is so,” “may
respond to teacher questions in class with inappropriate language w/o

that intent.”

Communicative continued

If there really are NO issues in this area, it could be a strength area:
has excellent communication skills and likes to make presentations in the
classroom.” “ listens well and is able to repeat and expand on
information he/she hears.”

If there really are NO issues in this area, be brief: has age and grade
appropriate language and articulation skills. He/she communicates
appropriately with peers and adults across school and community
settings.”

Maybe a place for insert statements?
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Physical Characteristics

OHI: This box would likely have more information for this category than
for other categories.

If the student receives OT/PT, the reasons for those services would be
listed here.

This is an excellent box for parent comments, “Mom states that has
poor hearing in the left ear, but that it doesn’t affect his functioning at
home or in the community.” “Parents state that health, vision and hearing
are all excellent.”

In many cases, this area is not a need area. Be brief.

Avoid: Naming medications and dosages. What difference would these
details make? Instead: “ takes medication for attention deficit
disorder.” “ takes medication to control seizures.’ takes
medication for asthma; the medication may make him/her drowsy for an
hour.”

12/15/10

Emotional/Social

If ED, Autism, maybe OHlI are primary disabilities, this box would likely
have more information than for other categories.

Be sure to use terms that “paint a picture” of the behavior, rather than just
naming a condition. “ is out of his/her seat often during reading and
math class ,” rather than, “ doesn’t pay attention in class.”

Be sure to explain/describe WHAT the behavior interferes with in school,
HOW OFTEN the behavior interferes, WHEN the behavior interfere.
“When uses hitting to get attention, it usually happens during
unstructured times at lunch and on the playground.”

Be sure to mention “non-academic” but “school-related” areas where the
disability may impact: music performances, assemblies, etc.

Be sure to get parent information about whether the behaviors occur in
settings other than school.

Behavior Skills

This is more functional than the previous box (emotional social).

MH: This box should contain sufficient information to support the
adaptive behavior prong of eligibility.

All students have these behaviors—well or poorly developed: safety
awareness, self-direction, independent living (dressing, hygiene, etc.),
responsibilities, etc.

All students will have data in this area. Again, a good parent source of
information.

Also a good classroom teacher source of information: goes ahead with
routine w/o direction, completes tasks w/o reminders, follows through on
classroom tasks such as clearing materials, taking care of supplies, papers,
etc.
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Ecological Factors

o

A good area to reinforce the “pattern” that DPI describes:

If reading was listed as a primary area in academics, how does it affect
areas such as Scouts, Sunday School, job?

o If attention was listed as a primary area of concern in emotional/social,
how does it affect participation in extra-curricular, in clubs, in sports, in the
community?

o

If social skills were listed as a concern, how does that affect friendships,
joining a group or club, participating in community activities.

12/15/10

Transition and ECSE

Transition: So much PD from DPI on this. Enough already!

ECSE: Again, PD provided by DPI. So new with outcomes, etc. that it is likely
to change over time.
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GOALS 2009

By Darlene Nething
& Karen Hess
With assistance from Kathi Fisher-Paulsrud
& Linsey Schott
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Goal Writing

®Be Able To Write A Compliant Goal

Essential Features of a Goal
® Needs Addressed in PLAAFP

® Address the student’s unique skills, interests and

strengths
¢ Reasonably accomplish within 12 months
® Means to monitor student progress over time

¢ Involvement in and progress in the general education

curriculum
® Prioritize goals for students with many needs

¢ Annual goals must support postsecondary plans for

Transition students (Indicator 13)

/
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COMPONENTS OF A GOAL/TIENET

1. Grade
Standard

Intent or Purpose

w N

Behavior
Ending Level

Characteristics of Services

N vo»

How and When Periodic Progress Reports
will be Provided

<
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GRADE:

DPI Requirements: Example:

e Use the student’s current  ® Fourth Grade
grade

SUBJECT:

DPI Requirements: Example:
¢ English Language Arts

® Use appropriate © Mathematics
subject area ® Science
® Social Studies
© Physical Education
® Health

® Arts: Dance/Drama/Music/
Visual

© Foreign Languages
® Library/Technology Literacy

/
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~
DPI Requirements:  Example:
® Use State Standards &  © Provided in TIENET
Benchmarks
/
~
DPI Requirements: Example:
® Why it is important ~ en order to ...
for the student to
demonstrate the
behavior or skill.
)
<
DPI Requirements: Example:
Instructional needs of the ® The student will ...
student:
© Computational skills
® Word recognition skills
© Language skills
® Social skills
© Eating skills
© Functional motor skills
® Job related skills
J





image18.png
ENDING LEVEL:

DPI Requirements: Example:
® Desired cnding level of ° With 90% average over

achievement stated in nine weeks

measureable terms

12/15/10

Performance

Performance of this goal will be ¢ EXAMPLES:

expected in general education

® Performance of this

activities: oal will be expected
© Without accommodations & g th 1 p
modifications n the genera
. education math class
© If the following .
accommodations or with the ) X
modifications are made ... accommodations of
© If the content difficulty is (hOW) Basic Key
altered or if specially designed Vocabulary Word
instruction is provided Cards for addition,
© If supportive training related subtraction, and

to the disability is provided multiplicationA

—
CHARACTERISTICS OF SERVICES:

Example:
i - o st t MUST DOCUMENT HOW th,
DPI Requirements: - sogreMustoocummvrow e
student’s involvement in the “general
education curriculum?

HOW might the service be modified to enable

i . greater involvement and progr  general
Each Goal must include cducation curriculum/state standards (i.c., through
* Who modcling, practice, and reinforcement (specific

instruction) in large/small group or one to one
instruction.) WHERE: within the resource room,
© Where general education classroom, and/ or home

If the student does not participate in the
e How general education curriculum, provide a justification
for the alternative sclected. DESCRIBE the
specially designed instruction (i.c., specially
designed driver cducation) or supportive training
related to the disability (i.c., Braille instruction /
Occupational / Therapy)
WHO will provide the modifications/
adaptations or specially designed
instruction/supportive training related to the
disability described.

the services will be delivered





image19.png
WHO?

WHO will provide the
modifications/
adaptations or specially
designed instruction/
supportive training
related to the disability
described

EXAMPLES:

Instruction, training, and materials
related to ()btaining this g()al will
be pr()\'idcd by:

® (Who) Case Manager

® Educational Strategist

® Learning Disabilities Teacher

® Speech/Language Pathologist

® Occupational Therapist

® Educational Support

® General Education Teacher

12/15/10

WHERE?

© WHERE: within

the resource room,

general education

classroom, and/ or

home

EXAMPLES:

Direct instruction will be
provided (where) in the therapy
setting and reinforced (where) in

the general education classroom

Resource Room

general education classroom

therapy setting

¢ gym

computer lab

Adaptive PE Class

general education Civics class

HOW?

* HOW might the service
be modified to enable

greater involvement and

progress in the general
education curriculum/state
standards (i.e., thr()ugh
m()dcling, practice, and
reinforcement (specific
instruction) in largc/small
group or one to one

instruction.)

EXAMPLES:

Prc—tcaching and rc—tcaching
will take placc within a small
group setting using the gcncral

education curriculum

Supportive training related to
the disability/ behavior will be
pr()\'idcd by

Combination of individual
tcaching, team tcaching and

small group instruction
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HOW &WHEN PERIODIC PROGRESS )

REPORTS WILL BE PROVIDED:
DPI Requirements: Example:

® Review at least armually . Amtv’s math gradcs will be

charted on a graph daily
using Power School by her,
with the educational
strategist. Data will be
analyzcd wcckly to monitor
progress by the stratcgist and
gcncral education teacher to
target errors. It will be
rcportcd every nine weeks
by the case manager

12/15/10

Grade: Fourth Grade N
Subject: Mathematics
Standard: 1: Number and Operation - Students understand and use basic
and advanced concepts of number and number systems
Expectation: 4.1.10. NUMBERS, NUMBER RELATIONSHIPS, AND NUMBER
SYSTEMS: Determine what information is relevant for solving a
problem.

Intent or Purpose: In order to be more independent in grade level math class and
daily life activities

Behavior:  Amy will determine the necessary operation to use in all one step word

problems (with and without additional information provided)

Ending Level: with 80% accuracy or better for 10 consecutive trials

Characteristic of Services: This goal will be (how) pre-introduced and reinforced

within the (where) resource room by the (who) educational strategist who will do

supportive training related to the disability during her daily time. It will be (how) re-

introduced, taught, and evaluated by (who) Amy’s general education classroom

teacher. Performance of this goal will be expected in the general education math

class with the accommodations of (how) Basic Key Vocabulary Word Cards for

addition, subtraction, and multiplication.

How and When Periodic Progress

Reports will be Provided: ~ Amy’s math grades will be charted on a graph daily using

Power School by her with the educational strategist. Data will be analyzed weekly to

monitor progress by the strategist and general education teacher to target errors. It

will be reported every nine weeks by the case manager.

Grade: Ninth Grade

Subject: English Language Arts

Standard: 2: Students engage in the reading process.

Expectation: 9.2.15 VOCABULARY: Build vocabulary by reading a variety of

grade-level texts and applying new vocabulary.
Intent or Purpose: In order to increase independence in school and for his future
career of working for the Game and Fish Department

Behavior: Xavier will improve his vocabulary knowledge in his Civic and
Physical Science classes
Ending Level: from 40% to 80% average over a quarter

Characteristic of Services:  Instruction and materials related to obtaining this goal
will be provided by the (Who) special education staff. (How) Pre-teaching and re-
teaching will take place within a small group during his daily (Where) Resource Room
time. Performance of the goal will be expected in the (Where) general education
classroom and the (Where) resource room with access to word banks and teacher
notes.

How and When Periodic Progress

Reports will be Provided:  Evaluation of this goal will be through data collection,
daily work, tests and informal observations by his general education staff and
monitored by special education staff and reported on every nine weeks by the case
manager.
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~
Acknowledgements:

DPI Requirements: Examples:
Information taken from ® From local special
Guidelines: Individualized education unit

Education Program

Planning Process

/
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IWAR Training

February 10, 2009
Presented by
Carol Jabs, Ed.S
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Integrated Written Assessment Report

* ND Guidelines: Evaluation Process, pg 18

— “The team will write a report that integrates
findings from all sources.”

— “The report should consider all current and
relevant data that has been gathered and
reviewed to make disabilitv determination
decisions.”

-,

ND Guidelines: Evaluation Process, pg 18

* “The Integrated Written Assessment Report
(IWAR) needs to be written in a manner that is
understandable to parents and other
professionals;”

* “it should not reiterate test scores that are
not meaningful to parents or others.”
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ND Guidelines: Evaluation Process, pg 18

* “Each of the areas listed and discussed below
should be considered and documented during
the team’s analysis of the assessment findings:

12/15/10

“Observational information relating to the student’s current

level of functioning”

Examples:

“When observed oral reading in the 4" grade reading class,
Joe appeared to be able to read fluently from the text.

However, when questioned about the story, his
comprehension was weak.”

Observational Information

* Examples:

— “When observed in the 3" grade math class, Sue
was unable to complete more than 5 of the 20
problems assigned in the time given for seatwork.
All were correct.”

— “John was observed during his classroom
“calendar” time for thirty minutes. During that
time he was able to remain seated and on task for
5 minutes.”
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ND Guidelines: Evaluation Process, pg 18

* “input from all team members that reflect all
areas of the student’s current level of
functioning.”

* Example:

— “Parents report that Sue spends about two hours every evening doing
homework. She is easily frustrated with math and wants to know if
every problem she completes is correct before she moves on.”

12/15/10

Input from all team members:

* Examples:

— “Joe’s classroom teacher reports that he is a willing
oral reader. His ability to answer questions about a
particular topic is poor. He doesn’t remember the
names of characters in a story that he just read.”

— “A report from Dr. Jones indicates that John has
symptoms of ADHD. He has recommended a trial run
of medication. He is also recommending that John be
allowed to move around the room at will to help him
cope with the hyperactivity.”

ND Guidelines: Evaluation Process, pg 18

* “consideration of nondiscriminatory
procedures that were addressed throughout
the evaluation process.”

Examples:

“All assessments were administered by qualified personnel
and should be considered valid for educational purposes.
Sue’s disability does not appear to be the result of cultural
difference, environmental, sensory, motor, emotional, social
and/or economic issues.”
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Nondiscriminatory Procedures

» “All assessments were administered by qualified
personnel and should be considered valid for
educational purposes. Though Sue’s first language
was Spanish, results of the English Language
Proficiency Test and parent reports, indicate that the
assessments used to determine disability were valid.
The disability does not appear to be the result of
environmental, socioeconomic status, motor or
sensory deficits or emotional issues.”

12/15/10

Nondiscriminatory Procedures

* “All assessments were administered by qualified
personnel and should be considered valid for educational
purposes. Environmental influences and socioeconomic
status may have played a part in Sue’s early
development. She did receive early intervention from a
number of key people and agencies to help reduce the
impact of the environmental influences. Her current
difficulties are more likely related to her low ability level
than to the environmental influences. Cultural
differences, motor or sensory deficits or emotional issues
do not appear to be the cause of Sue’s disability.”

ND Guidelines: Evaluation Process, pg 18

* “All other current and relevant data relating to
the child”

0O Medical and other health-related problems and
environmental circumstances that are physically
threatening or otherwise affect a student’s well being
need to be addressed. Responses to such needs often
require a referral to a specialist or other agencies.

o
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Current and Relevant Data

* Examples:

«»*“John is 50 pounds overweight. He struggles to fit
into the desk and chairs provided in the 4t grade
classroom.”

«»“Sue has seizures. She is currently being treated
by her primary care physician with medication.”

12/15/10

Current and Relevant Data

Q“Classroom situations that impair learning or
achievement require attention regardless of
placement. These situations should be addressed
immediately. Forinstance, if a hearing impairment is
reported and preferential seating is necessary, a
change in seating should not be delayed until the
development of the IEP.”,

Current and Relevant Data

* Examples:

«»“A hearing exam reports that John hears best on
the left side. His seating in the classroom should
reflect this preference.”





image6.png
Current and Relevant Data

O “The Integrated Written Assessment Report should
indicate needs that are specifically setting-related.
When assessment shows that setting-related factors
make a critical difference, the observations should be
noted in the report. (ie: physical accessibility,
number of personnel with whom the student will be
expected to interact, and the number and age of the
students in the classroom).”
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Current and Relevant Data

* Examples:

¢ “John should be seated in a chair that is suitable
for his size.”

“+“Joe’s need for extra time in the hallway between
classes requires that he be seated close to a
doorway so that he may leave the classroom
without disrupting peers.”

ND Guidelines: Evaluation Process, pg 21

* Determination of a Disability

— The IWAR does NOT establish whether special
education or related services are REQUIRED; it will
determine whether a student has a disability and
the educational needs of the child. The IEP
process determines the need for special
education.









